The methodological basis of teaching Ukrainian as a state language to preschoolers in a multicultural region encompasses a range of new scientific paradigms, including the philosophy of anthropocentrism, which sees children and their subculture as the top value; the personality-oriented educational paradigm, which emphasizes the individuality of each child and the creation of favorable conditions for the development of his/her abilities and talents; culturological paradigm, which gives attention to the child's objective and subjective connections with the culture; communicative paradigm, which implies organizing the educational process as a conversation; and competence paradigm, which involves the formation of the preschoolers' abilities and readiness to successful interaction in social, multicultural, communicative, productive, and cognitive spheres.
process of language acquisition can be described as learning how to use it as a tool for communication and cognition, thinking and self-expression.
The process of teaching Ukrainian to preschoolers should be based on the competence approach. In recent decades, linguodidactics has rejected purely linguistic views of the goals, tasks, and the content of language teaching. Along with the linguistic aspect, the activity-based, culturological, communicative, and ethno-linguistic aspects have become important, since they all are oriented at the formation of the ability to deal with a range of communicative tasks. The competences acquired by children in the process of language learning, including linguistic (phonetic, lexical, grammatical, dialogue, and monologue), activity (pragmatic and strategic), and sociocultural, help to achieve the key competence, which is a communicative competence. The leading function of the language education implies the development of the linguistic personality, who has acquired the communicative culture, is capable of effective communication in all spheres of everyday life, and can determine the appropriate speech strategy and corresponding speech tactics.
The culturological educational paradigm directs language teaching methodology towards teaching a language within corresponding sociocultural context, i.e., with the culture and spirituality a particular language verbalizes.
Preschoolers, being educated in a multicultural environment and exposed to several languages and cultures, will be able to acquire the Ukrainian language as the language of the state, understand it in depth, use it as an effective means of communication, and, finally, love it, provided they know and understand the culture, traditions, folklore, and native arts of the Ukrainian people. The introduction of the ethno-cultural component in the process of language teaching broadens the communicative skills of speakers and develops the motivation for learning a language. Teaching the Ukrainian language in close relation with the culturological component will help children to become aware of the special status of their native language and culture, develop eagerness to learn the language, culture, and the history of their own country. It will promote their desire to demonstrate the respect for the Ukrainian people by learning the Ukrainian language and communicating in Ukrainian. Taking the above-mentioned into consideration, we believe that the culturological component should be given more attention in the process of teaching Ukrainian to preschoolers, which is necessitated by the importance of the integration of the communicative and culturological aspects of language learning from the methodological point of view.
Text-oriented paradigm of language education has developed under the influence of those linguistic theories that see the text as the central unit of a language system, which relates to the reality via the text. Furthermore, all linguistic units and other language phenomena display their functions in the text, and the functioning of the system of language occurs in the text. It is also relevant because the ultimate goal in the process of language learning is the formation of the ability to produce various texts for communication. Therefore, text-oriented linguistic paradigm has resulted in the development of one of the fundamental approaches in linguodidactics -teaching language on the basis of the text. Human beings learn to understand speech through the perception of complete utterances, the text in the discourse, rather than separate words. The ability to speak is a complex set of skills aimed at the production of the text. Consequently, it is the text in the colloquial and artistic discourse should become the ground for the formation of the communicative speech activity of preschoolers; individual sentences or words are not appropriate for this purpose. In the educational process, the text should be the content component, which determines the speech topic, the vocabulary, and the situational character of the communicative speech tasks.
The implementation of the concepts mentioned above shapes the strategy of the process of teaching Ukrainian as a state (second) language to preschoolers and affects the main educational goal, namely the formation of the linguistic personality of the preschooler exhibiting communicative competence. The latter implies the ability to interact in Ukrainian in a variety of situations, desire to cooperate with Ukrainian-speaking interlocutors, and willingness to learn the Ukrainian language and literature.
The methodology of teaching Ukrainian as a state language to preschoolers is grounded on a range of fundamental principles. The principle being a more or less universally applicable law can be defined as a basic normative category that reflects the regularities of the educational process, directs it, determines its logics, and includes the requirements to content organization, the forms and methods of teaching. The principle implies obligation and complexity and occupies the central part in the educational process (M. Danylov, Yu. Passov, I. Pidlasyi, M. Skatkin).
Teaching Ukrainian as a second language to preschoolers is based on several groups of principles, which are hierarchically structured. In this hierarchy, principles of several ranks can be distinguished. Methodology, as any other pedagogical science, takes into consideration general didactic principles. These Teaching preschoolers a second language belongs to a specific sphere of linguodidactics, which requires that the education process be built on the basis of special principles regulating the subjects' activity in the conditions of simultaneous mastering of several languages. Thus, the principles of the third rank are specific methodological principles, which organize the process of teaching a non-native language and set its goals (B. Beliaiev, I. Bim, Ye. Verohradska, H. Horodilova, P. The methodology of teaching linguistic skills is also governed by the principles of the fourth rank. These principles determine the tactics of the development of different types of speech activity and the assimilation of learning material from various spheres of linguistics. These special principles of teaching are determined by the regularities of the development of various kinds of speech activity. Every kind of speech activity requires its own system of principles, which should reflect all aspects of its teaching. V. Kraievskyi appropriately states that it is impossible to create a system of principles suitable for any and all purposes and conditions. In the end, these attempts of designing such universal system of principles of teaching foreign languages that disregards the goals, conditions, and regularities of learning fail [3, p. 18] . Therefore, linguodidactics traditionally distinguishes the principles of teaching speaking and listening, the principles of the formation of phonetic, lexical, grammatical, dialogue and monologue skills.
The hierarchy, or the system of principles, constitutes a graded scale of rules that function as laws with various degrees of generalization and subordination.
Although these layers of principles are interconnected, interdependent, and complement each other, every principle is functionally specialized and regulates a corresponding part of the educational process.
The central category of the educational process is the method. It provides for the fulfillment of all functions of teaching: educational, developmental, motivational, monitoring, and correctional. The method of teaching is a form of the movement of the cognitive activity; it is the logical way of mastering knowledge, skills, and abilities; the kind and level of cognitive activity of the students (reproductive, heuristic, and research methods); the form of information exchange between the subjects of the educational process (verbal, visual, practical methods).
"The teaching method is a form of the organized and cooperative activity of the teacher and the students aimed at the solution of the tasks of education and development in the process of teaching" [1, p. 177].
It should be mentioned that the category of method is a component of a system of education and, at the same time, the system itself, which consists of a set of elements appropriately coordinated. Basic elements of the system of the method are the techniques, which serve as means of achieving the constituent parts of the general goal. Techniques within the method are not "the sum of the components constituting the whole" (A. Aleksiuk), but a system united by logics. The specificity of every method is created by its dominant techniques.
The methods of teaching the Ukrainian language to preschoolers, or, rather, teaching linguistic skills to preschoolers, have their own characteristic features, which are related to the use of the techniques of the organization of teaching in regard to the need for considering the influence of the mother tongue on the formation of the productive skills in a second language, preventing from the interference of the mother tongue skills and stimulating the transfer of knowledge and skills common to the two languages. A. Bohush distinguishes four groups of techniques in the development of Ukrainian language linguistic skills, namely verbal, game, practical, and intellectual ones. Among these four groups, intellectual techniques, which stimulate the cognitive activity of children and include contrast, comparison, analysis, synthesis, generalization, differentiation, and classification, deserve special attention [2, p. 101-104] .
In the methodology of teaching a second language, techniques of teaching play a unique role, since their realization implies taking a set of actions gradually forming productive skills and abilities. Understanding the method as a way of interdependent and interrelated actions of the teacher and students, we differentiate between the techniques of teaching and the techniques of learning. The combination of techniques constitutes the method, while the exclusion or substitution of one of them alters it. The general orientation of the method is determined by the teacher's techniques and corresponding students' techniques, which speaks to the fact that the method is bilateral by nature.
The compiling of the complete register of teaching and learning techniques important for mastering the linguistic skills in a second language demonstrate that techniques of different groups are not of equal importance in the educational process. Among the techniques of coordinating children's linguistic activity, of special significance are verbal techniques used to give children an insight into the nature of linguistic means and direct conscious speech actions towards the acquisition of language means (using modeling, explanation, definitions). The dominant place in the range of student's techniques is taken up by the practical and game techniques. This corresponds to the communicative and active teaching, as well as the pragmatic teaching approach. Therefore, the use of verbal techniques in the process of coordinating the cognitive and speech activity of the child in the system of the language and the concentration on practical techniques in the process of learning a language by the preschooler encourage a step-by-step formation of the communicative linguistic skills.
Teaching Ukrainian as a second language to preschoolers should be seen as the process of communicative speech formation, which encompasses a range of linguistic skills in using language means of different levels and the ability to synthesize them to create a speech product for the solution of practical tasks. It should also be borne in mind that verbal communication is always a creative process, and the achievement of the main (communicative) goal can never be easy.
The formation of every skill at various language levels and pertaining to a specific kind of speech activity happens in the course of their qualitative transformation from one state into a principally different new state, namely from becoming aware of the language phenomenon, understanding the peculiarities of its functioning in a language, its imitation and reproduction into the ability to use it with the help of supporting algorithms, models, samples, and further into the independent use of the language unit in speech production. This process illustrates the formation of automated skills, which function in the speech. To become automated, skills should be repeatedly used in speech, gradually becoming more and more complex and incorporating other skill and abilities that were developed previously. In this way, teaching may be represented as a concentric spiral, in which every round includes specific stages of teaching, but at a new, higher and quantitatively prevailing, level.
We distinguish four stages in teaching Ukrainian as a state (second) language to preschoolers, namely cognitive orientation stage, which in accord with the main direction of learning corresponds to the development of the receptive speech; practical application stage related to the development of the reproductive speech of the preschoolers; practical reproduction stage which implies the development of the productive speech; and the communicative and creative stage, which means that the child is autonomously bilingual and is able to successfully use the Ukrainian language in a variety of communicative situations.
The aim of the first cognitive orientation stage is to enrich the children's knowledge of the world, introduce them to the Ukrainian culture, and form an ability to present their knowledge of the world, culture, and people by means of the Ukrainian language at a basic level. This stage also implies teaching children to understand everyday conversations and simple literary texts in Ukrainian and repeat individual words and phrases.
Even at the very first stage, the process of teaching Ukrainian should be integral, therefore semantization and the introduction of new items of the active vocabulary, the explanation of phonetic and grammatical peculiarities of the Ukrainian language on the basis of comparison and contrast are compulsory.
The aim of the second stage of practical application can be described as teaching children to reproduce the information from various sources in simple utterances. At this stage, it is important to encourage children to learn about the Ukrainian literature, culture, and arts; improve their listening skills and ability to consciously perceive coherent literary text and everyday speech; allow them to imitate language units of various levels (sounds, sound sequences, words, word forms, word groups, sentences, and phrases) understanding their linguistic peculiarities and being aware that they belong to the Ukrainian language on the basis of comparison with other languages. This is also the time to form primary abilities of preschoolers to creatively use the acquired lexical material in a variety of speech products by analogy with the grammatical, syntactic, and dialogue models. Except for the enrichment of the child's cognitive sphere, his/her introduction to the specificity of the system of the Ukrainian language occurs at this stage. With the help of special techniques, Ukrainian language phenomena are presented, the characteristic features of the pronunciation of the sounds and sound sequences are explained, stress differences in similar words of the two languages are emphasized, and the peculiarities of the grammatical forms and derivation are singled out. The translation and contrast used in the process of vocabulary work and in the presentation of the phonetic and grammatical phenomena of the Ukrainian language are of special importance at this stage. The direct translation technique, namely the translation from the child's mother tongue into Ukrainian, is an appropriate tool in the process of child's cognitive orientation, since it prevents from the interferential errors, which is critical in the case of the linguistic similarity of language systems.
The relatedness of the Ukrainian and Russian languages, the similarity of their structure almost at all language levels, and, at the same time, the differences that these two languages exhibit bring about the need for the constant work on the similar and the distinctive in the educational process through contrasting the linguistic material of the two languages. When introducing new material, the technique of an open inter-language contrast is used in all cases when the linguistic phenomena have significant or partial differences. The contrast of linguistic facts should run from the information children know, namely from their native language; having singled out the differences, the teacher should focus the children's attention on the difference in the Ukrainian language.
Practical application stage is characterized by the increasing role of independent practical activity with language units in imitations, analytical and filling-in tasks, games ( didactic, round dance, active games with language components), learning short pieces of folklore, poems, and songs by heart. Generally, this stage is aimed at the conscious reproduction of the language units of the Ukrainian language and development of primary language skills. In tasks and games, children repeat linguistic units and learn to use them consciously in accord with the model provided. Children also try to reproduce simple coherent texts that were presented at the previous stage. To avoid mechanic reproduction, the teacher has to make sure that children understand the literary work or story by means of asking alternative or general questions, which require one-word answers.
The work at the vocabulary is also an important part of this stage. We believe that vocabulary work will be more effective if it is carried out on the basis of coherent texts. The linguistic analysis of texts demonstrates that they can provide for the enrichment of the child's speech with figurative lexical units.
Moreover, the use of texts in language teaching creates the conditions necessary for a wide range of learning situations in which lexical units along with the grammatical forms are mastered. For the semantization of the lexical units, the teacher should use translation techniques, explanations of the unknown words, and notion descriptions, after which preschoolers learn to use new words in speech. It should be emphasized that new words should be immediately incorporated in communicative speech, but not mechanically reproduced in isolation. To promote communicative speech, the teacher can create situations or ask question, giving the answer to which will require the use of the necessary lexeme. This stage is also characterized by the accumulation of language units, thus requiring the application of the method of short stories retelling, learning poems by heart, making up dialogues and monologues using samples.
The stage of practical reproduction includes construction and transformation activities, which consolidate primary skills and change them into the partially communicative skills. Doing these exercises requires much effort, more complex mental operations, and preparedness for transfer, which is the use of basic linguistic skills in new communicative situations. The construction and transformational activities represent the transition period between the reproduction and communication. Preschoolers start using the units of a higher level of the language hierarchy, such as word groups, sentences, and phrases consisting of structurally diverse sentences, which are the smallest units of communication. The construction and transformation activities encourage children to build or change the structure of sentences, word groups or dialogue parts following the instruction.
In this way, they consolidate their skills in creating grammatical forms, using the words in agreement and their correct pronunciation, creating the sentences of the required structure. Communicative speech tasks serve to achieve phonetic, lexical, and grammatical objectives. Binary techniques applied at this stage include the teaching technique of creating a game situation and the learning technique of assuming a role and choosing adequate linguistic behavior tactics; the instructions on how to do the tasks on the part of the teacher are combined with the realization of the speech actions in tasks (games) on behalf of the student; teacher's comments about mistakes are followed up by the correction of the mistake by the child. Ключевые слова: лингводидактика, дошкольное образование, государственный язык, система принципов обучения, приемы обучения.
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The article discusses the theoretical and methodological problems of teaching the Ukrainian language to children in the national preschool establishments in the light of personality-oriented, culturоlogical, competence, and communicative paradigms. The process of implementing education on the ground of these approaches lead to the transformation of the strategy of teaching the Ukrainian language and creates the necessary foundation for upgrading Ukrainian language education in the preschool establishments. The linguodidactic basis for the methodology of teaching a non-native language to preschoolers determines the hierarchy of principles (including general didactic, specific didactic and filed specific), which depend on the goal of language education and affect the educational process organization, influence the tasks and choice of the instruments and technique of speech development.
Teaching the Ukrainian language according to the model described in the article can be defined as the process of forming the communicative activity of a child. This process encompasses four stages, namely the stage of cognitive orientation, the stage of practical application, the stage of practical reproduction, and the communicative and creative stage. These stages correspond to various degrees of preschoolers' speech activity, have their own goals and tasks related to speech development, and are based on the system of dominant methods, means and types of teaching. The linguomethodological model of teaching Ukrainian as a foreign language is aimed at the formation of autonomous, productive bilingual activity of the preschoolers.
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